	This transcript was exported on Jul 28, 2025 - view latest version here.




Lisa Archibald
Welcome to the SAC Shining Lights, S-LP Schools podcast. I'm your host, Dr. Lisa Archibald from Western University. As you know, many speech-language pathologists in Canada are employed in schools. Their job is to support children with communication disabilities in accessing the curriculum and achieving their academic and personal potential. It's a challenging job, so many schools, so many students, and not many S-LPs across the country, S-LPs are finding unique solutions to providing the best possible services to the students and school teams with whom they work. In this podcast, our guests describe their innovations in school-based speech language pathology. Thanks for listening as we shine a light on some brilliant projects.
Well, hello and welcome to the SAC Shining Lights, SOP Schools podcast and I'm so pleased today to have Lindsay Sharpe with me. Lindsay, would you please introduce yourself? 
Lindsay Sharpe
You bet. I'm Lindsay Sharpe. I'm a speech language pathologist and have been for the past 14 years. I'm from Winnipeg, Manitoba and I work in the Louis Riel School Division. 
Lisa Archibald
All right, and can you please describe your service to delivery model there in your school division? 
Lindsay Sharpe
You bet. So, providing both direct service and consultation in our school division, we definitely prioritise early intervention, those K to four, but certainly serve anywhere from four to 21. We have 40 schools and about 17 over 17,000 students as S-LPs.
There's 12 of us, not all full-time. I am a full-time SLP and have just a very small part of my job, a 0.3 of that allocated as an AAC consultant where I really get to support our entire school division with those students who use AAC to communicate.
We have both French immersion and English schools as well in our school division. So, we're always keeping aware of that bilingual piece as well for our AAC users. 
Lisa Archibald
And just for maybe the regular appointment type of speech anthropologist, about how many schools would a speech pathologist be providing services to, if they are full-time?
Lindsay Sharpe
Typically, five schools, I would say it can range because we go, there's so many different sizes of schools in our division, so you could have four, you could have seven, but I would say somewhere right in the middle there would be the most common. 
Lisa Archibald
Okay. So, we're excited today to be talking about AAC. So, let's start with where that journey began for you.
What are some of the major challenges you saw and where that took you in delivering services in your setting? 
Lindsay Sharpe
You bet. So, I've always had a passion for AAC, just absolutely loved supporting AAC users. So, I've made it my goal to learn more about this every single year. I had the opportunity to really have some amazing AAC professors way back in my master's and a degree education. And then when I began in our school division, I was a part of several, what we referred to at the time of Skills for Living programs.
So, these were cluster programs you might think of as special education. They were smaller groups of students with quite complex needs. They were in several of our schools in our division at the time, only about five or six. And so, I had the opportunity to work in these programs and really hone my AAC skills and stretch my thinking as I design systems for these students. So, I think that's really where my passion began. 
And then as I went on in my career and I really, what really changed my path and caused me to want to become more of a leader and an AAC consultant was just the significant increase in AAC users in our division. So up until a few years ago, we had, as I mentioned, some students that were in these smaller cluster programs and then we moved to a model of how everyone attends their catchment school. So, there's no longer these programs for students in every single one of our buildings.
So, we moved very quickly at that time from having AAC users maybe 60 or so, spread out across five or six buildings to 260 over 34 of our schools. And I quickly realised that we simply didn't have the capacity. The educators, the clinicians, the teams, the families, the caregivers really didn't know how to support these students, especially as they entered all of these buildings that just hadn't had prior experience in supporting them. 
Lisa Archibald
Yeah, really interesting. And so, you were able to advocate and take on a role there, is that right? To support your colleagues and start building capacity of the system? 
Lindsay Sharpe
That's right. Yeah. I advocated, I pushed and pushed probably for 10 years and then got this small piece of an AAC consultant, which I am so grateful for. And you know what, I will keep advocating for more time, even if it's not myself but another colleague because I do think it has been a really necessary addition to our clinical team to have this rule. And I think in past S-LPs we were just sort of generalists in the school or our focus was able to be on that articulation, those speech-sound disorders, expressive and receptive language. And the need really was clear that we had to increase our knowledge of AAC that we had to get with this technology as it changes so rapidly.
So, that was one way I really pushed for this additional role. And Manitoba themselves passed the accessibility Act in 2013 as following with the communication standards regulation in 2022 that talks about how we as a province, we are mandated it is legal and it is by law that we must provide communication accessibility to all. So, I really came from that angle to express the need for more of these supports for our AAC users in schools. 
Lisa Archibald
About how much time do you have to devote to the kind of work that you'll be describing today? 
Lindsay Sharpe
I'm a 1.0 SLP and I have 0.3 of that time devoted to my consulting. So, it feels like a very tiny piece. A lot of us work in [elementary schools] at least on a six-day school cycle. And so, I've been giving for the past four years, about two days every six of those days to that role in a lot of different capacities as I'll talk about. Right. 
Lisa Archibald
All right. Well then, you got that shiny new tiny appointment and what did you decide? Where did you decide to spend your time and go forward? 
Lindsay Sharpe
I think what I realised quite quickly was that the need to build capacity, and we throw that term around a lot, I find – and even in the education system, everyone says, “well, it's fine, we just need to build capacity; we'll just fix it.” But I did truly believe that we needed to systematically provide training and the latest research on AAC and what that meant in the education system in kind of three really, really important groups.
So first and foremost, to the S-LP team, we had to be the leaders there. We couldn't gatekeep the AAC, but we certainly had to be the leader. So, I needed to provide training within my own team, training for myself, but also then to my colleagues training for the schools. So, those that are just on the ground floor, the teachers and the student services teachers, that's the resource as well as caregivers. Making sure that parents and those caring for our AAC users at home also had the supports they needed. 
Lisa Archibald
All right, and so we're going to go through each of those and see what those supports look like. 
Lindsay Sharpe
Absolutely. So even beginning with myself, I had to really work hard my whole career the past 14 years to keep on top of the research as to the technology changes. It's certainly very rapid. We're living in a tech era where I think it's easier for everyone to say you get an iPad and you get one and you get one. And there we go. We did it. We solved the AAC problems.
So, I'm really developing my own understanding of what robust speech generating apps are out there, what other systems I gaze – systems and all sorts of pieces that we'll need for access for kids whose physically mobility is lessened.
So, by doing so, I made sure I attended anything I could that came up in the topic of AAC, whether that was larger scale conferences like SAC or ASHA in the states, being a member of AAC, special interest groups and Facebook groups and reading blogs and just making sure I was in the know.
And then, really attending any local conferences and being a member as well of our provincial AAC clinical best practise group where I could come alongside other S-LPs in the province to make sure that we were doing that learning together. 
Lisa Archibald
Yeah, very exciting. How did you support first in building the capacity of your S-LP team then? 
Lindsay Sharpe
So, I did it kind of systematically throughout the years. One thing that we did find was really important several years ago was just to start right at that assessment piece, what does an AAC assessment look like? So, that's when I built a comprehensive professional development session. So, we did that over a few days just with the S-LP team here in the division. And I led them through what do we know about the best apps that are out there? What are some measures for an AAC assessment? I think it's tricky because S-LPs have to really think outside the box with an AAC assessment.
We don't get to just use the standard formal standardised assessments that we do perhaps with articulation and language, but I did still suggest these are some tools that are really going to guide you in great things like the communication matrix or the DAG three or the AAC profile. And I gave them those tools along with creating a lot of informal checklists and ways they could gather information to then really support when they went to request funding for a student to receive an AAC device. 
Lisa Archibald
And so, the communication matrix is an online tool and we could provide the link for the next thing you said.
Lindsay Sharpe
The DAGG-3. Yeah, the dynamic AAC goals grid. So that's created by Toby Dynavox and is also, it's a free resource available on their website and I could also provide a link to that as well. 
Lisa Archibald
And I think there was a third thing you mentioned.
Lindsay Sharpe
The third thing is the AAC profile. Yep, you got it. So, that one is a purchased tool that we could also provide the link to as well. It's nice you can administer the AAC over and over several years to really see the progress of an AAC user. And it talks about the different domains, really all those tools do, but they speak to Janice Lights, domains of the different competencies, social and operational, linguistic and so on. That really allows us to drill down to an AAC user's current and future goals
Lisa Archibald
I'm feeling like [there’s a podcast there]. You and I have already spoke about a podcast too. 
Lindsay Sharpe
Yeah, that's right. An assessment focus could be one there we've big plans. Yeah, that's right. Just before we move on from S-LP team, build capacity building, just an assessment question that's quite specific to AAC users that might be different from the kinds of questions I'm asking.
When I'm doing an assessment of a talker, I think we have to first and foremost think about the access, right? That's important for a lot of AAC users. What size are we thinking of? What colour, what layout? What is going to really be the easiest size and shape and location of system? We have to remember this is going to go with that student everywhere they go in an ideal world. So, it has to be portable, it has to be a system that they can easily access both visually and concerning. And in terms of their fine motor, those type of questions are so important and what type of linguistic system is going to help them as well. Right? That's a first question.
There are lots of different types of systems out there that are organised more categorically and your student has to have that good understanding of how words fit into categories versus other systems that are more supportive of that grammatical encoding. And they make those word links more naturally and subsystems words do not occur more than once. Whereas other systems you may find the word orange five different times. So, there's lots of those pieces to really assess when you're thinking about what's going to be the best fit. 
Lisa Archibald
right. And so, you gave them this training, you build them up and they all went out to be AAC experts in their schools. Is that the way it happened? 
Lindsay Sharpe
That's right. Just perfect experts and – no, you know what, it has been a journey and I've certainly seen my team grow so much and it's been nice to come alongside them as well. So as part of my AAC consultant role, not only did I do sort of more formal sit-down trainings with my team, I've also invited them to request my consultation right alongside them in schools.
So, if they came across a student maybe who was new to them or had a complex body or required something that they just weren't a hundred percent sure of, they were welcome to initiate a request for me to come do a really student specific consult where we could move through that process together, that assessment process and really being hands-on with the student so that they weren't nervous to go through that experience and then that would build up their skills for the next time as well. 
Lisa Archibald
And that's ongoing I imagine. All right. Well, so we've got speech ologists with some capacity for AAC service. And what about the school level? 
Lindsay Sharpe
That has been really ongoing and started four years ago or so with just individual schools. So, I found some were really on board, they were ready for this information or maybe their school happened to have just a higher population of AAC users. So, their teams – their principals or vice principals or student services – really said, “yeah, you know what? This is something we need spoke to their school S-LP, who then would pull me in and together we would provide that really specific school-based AAC professional development.”
So, like a one-day or two-day training with teachers, educational assistants, administrators, all those pieces, making sure they really knew the basics first, going through all that lingo that we use in AAC and then drilling down to their student specific needs in their schools. So, it kind of started that way, just a school here, a school there. 
And then I think as word got out again and as our AAC users began to really be populating the majority of our schools, the division started to recognise this was a greater need. I pushed for this to be a bigger training opportunities that more people needed to have this knowledge, not just sort of in these silos of schools. So that's when I began training student services teachers. And over the past two years, I have trained every single student services teacher in the division. So, the division gave them the opportunity to come together for a variety of different trainings on literacy, on numeracy, to make sure all of those teachers really had the skills to support their schools, but they also included a mandatory AAC training.
So, I've trained the 225 student services teachers that lead all of our buildings now. They all have this base knowledge of AAC, which I think was really powerful to really set that tone in the division that we all need to understand what this means. It's not just this small pocket of students. So that was really I think a turning point as well. Whether you have an AAC user now or not on your caseload, you now know about it and you're aware so that when a student shows up in your school you can say, “hey, I know a little bit about this and we don't have to be nervous to start that planning.”
Lisa Archibald
What would be some key messages? Some of right off the top of your head, these are a few key things that an educator needs to know to start to move and feel comfortable in this area. 
Lindsay Sharpe
I think one of the most important things I say all the time is reminding them that it's their voice. Whether the student is non-speaking or minimally speaking and has some of their own verbal speech or mouth words that a E C's tool is still their voice. It's not something that can just be taken away or put on a shelf. We had a lot of misunderstandings. I think especially when people see the technology, they see an iPad. They think iPad, yeah, it's not that different from the iPad we have in the classroom.
So really understanding how when an iPad has a speech generating app on it, it is now a communication device. And I would change the lingo. I would say to my teams, you know what, we can call this whatever you're comfortable calling it or the family is comfortable with, but we're not going to call it an iPad. We're going to call it a talker, a communication device. You can call it their Proloquo2Go if that's the speech generating app you chose – but that's a bit of a mouthful, but we're going to really change that. We're going to make sure we're validating this as the student's voice and then that is going to have so much power to really get the team on board with having it out, which is the very first step we need to have in that student's state. 
Lisa Archibald
Yes, interesting. I'm wondering how that fits with, and you can tell me a different way than my understanding here, but I'm wondering how that fits with people engaging with an AAC device in a turn taking way. 
Lindsay Sharpe
Yeah, I think the key piece for the AAC is modelling, right? You need to be engaging in the adult supporting that student, whoever they may be needs to be using the device as well. But in my opinion, it's less of a turn taking piece and more of a, are you modelling what the student might want to say in that moment, if that makes sense.So not my turn, I'm taking your device and I am saying what I would say, I am coming alongside you leaving your device in front of you as the student and I am both speaking to you naturally, but also modelling maybe one or two words about what I think you as the student want to say in that moment on your device. 
And we've certainly had some students who don't want others touching their device who don't feel comfortable with that as well. So, it's always about recognising that it is their communication and that we shouldn't be taking it away or doing any forcing when we are using it. But being creative with using maybe paper-based AAC. So, modelling on a paper copy of their high tech system or having a voice output button alongside their iPad with a speech generating app so that we're always modelling and coming alongside to show them language but not interfering with their ownership over their AAC. 
Lisa Archibald
Nice. Could you demonstrate a little interaction? What would that sound like if you were having a little question answer with an AAC user? 
Lindsay Sharpe
Oh, sure. Yeah. So, this is fun because I do this all the time in my trainings. And the number one thing I do say when I'm talking with people is the best way that we learn language, it's really just about language for AAC users is through play. And that doesn't have to mean a kindergarten playing in sand or blocks, although it certainly can play, can be in anything. It's what that student's interested in.
So, I always start with an interest inventory when I'm getting to know a new student and a new team and I say to them, just fill this out. What do they love? Do they love YouTube? Do they love blocks? Do they hate water? And that's where I start. So, then I would get into play. I would find something they really love if I'm modelling with an AAC user. 
The other day, not too long ago, I was modelling and playing with these little bugs that you turn them on, they vibrate and they run across the table. And this student I was with thought it was hilarious. So, I would say something like, “oh, I'm wondering if you want to play, oh, things, more words, insects, bugs.”
So, I am the words I exaggerated, I would be modelling on the AAC and then I'm actually talking out the pathway that I'm using to get to a word that's not on my first or homepage so that AAC user is watching and learning how they make it to those words in the future. And I am not actually asking a question. I sort of phrased it as, “oh, I wonder, but I'm actually showing them the words they could say.” I could tell in that moment that student wanted to play bugs.
So that's the key words I was emphasising while still talking naturally I was actually activating those buttons on their system. And then I might wait and then I might say, oh, I like the red bug. I'm going to play with the red one. And then I'd grab the red and then I might hover over the colours options and just wait and look at the AAC and look back at the colours and look at the bugs and see if they might choose a colour. Or if I know their favourite colour is green, I might just hover my finger over the word green and then again sort of give that expectant pause or weight. 
Lisa Archibald
Yeah. Oh, I think our colleagues will be envision it. Are you familiar with that? Yes. So when you did your first emphasising of words, and I think you already said this, but I'll just get you to say it again if I'm right, you wanted to go to a different screen. So, you press the more words button and you said that aloud when you press that and that's when you got to bugs. Exactly. That's how you are modelling how to get other words. Am I 
Lindsay Sharpe
Right there? Correct. You are correct. Yeah, because sometimes adults I see them just moving the system, which is not bad, but it's so important to teach the student that to get to their words, they actually have to know the pathway and the category in that particular system I'm thinking of, it's categorical, it has core words, but the fringe are all categorical. They have to know that. And sometimes it takes three or four folders, three or four categories to get to a word.
So, I say them out loud as I press them in hopes that that starts to stick in that student's memory for the next time they need to get through that pathway. 
Lisa Archibald
For sure. That multimodal learning. You mentioned the interest inventory.
Where's that? 
Lindsay Sharpe
So, I found this through – I believe it's prank and it's a great two page very simple checklist so that I can link for you as well so people can access. But what I found I love about this is it lists just a bunch of everyday things, but it has them in categories. So, it has some sensory items. Does this student like water, sand, music, things that light up? And then it also has technology, so it has things like do they like music videos, YouTube, all of those types of things. And then it has standard play items, blocks and marble run. And so, it lists a whole bunch. Also leaves you an area to fill in your own. And then how the checklist works is you just put a check in. The student loves this, they like it a little bit, I don't know because I've never tried with this student or they don't like it to it. 
So, it's nice you just to go through and I get the people who know this student best to do it. So, both at home and at school, whoever knows them best fills this out. It just does kind of a check, check, check, check. And then we meet together to talk about how we incorporate those things or don't incorporate them into their day as well as into their system. That's how I start personalising their AAC vocabulary as well. Who wants to talk about school all the time? Not me. I want to talk about what's fun and what my interests are, especially if I'm a new learner. 
Lisa Archibald
Yes, for sure. Oh wow, so exciting. So other school level, we've got the resource support folks well trained up. And what other school level strategies are you 
Lindsay Sharpe
Encouraging? So, another really great school level piece was just, well, first the team started getting on board following these student services trainings with the idea of environmental AAC. And by that I mean how is AAC? Just a part of our school hanging core vocabulary boards up in the hallway. We print them on big posters, vinyl posters is my recommendation. So, they can't be ripped as kids go by. How do we get a voice output buttons on the walls at a classroom door so a student can just quickly use that button to say, I want to go for a walk or time for a break. So having AAC around the school, we started having that conversation after those school team trainings, which was really powerful. And then we went down to classroom level. And in the classroom what I did, and also my fellow colleagues started doing as S-LPs was going into classes, grade level classes that had AAC users and doing a peer training session. 
So, I would go in with the whole class and including the AAC user and the teacher and any other supports that were in there. And I would show them all about that student's talker and I would say, “hey, you have a friend in this class and they use a talker. This is how they communicate.” I try to get in right at the beginning of a new school year if possible, I would put it up on the whiteboards to project my own iPad so the students could really see, because I didn't want it to be a mystery for that student's peers in their class or something that they were afraid of or that they just didn't know enough about. So, I go in and I'd run a session where we all learned about a C, usually that specific app the student was using, why they need to use it, how you can be a good friend to them in class, how you could be a good communication partner.
Then I would bring in devices for everybody, typically, not for the whole class, but we would partner up, everybody would get a speech generating app, for example, with their group, and we would watch a video, like a short wordless YouTube video, which is super fun. And then I would ask them questions about it and I'd say, “but you have to use your talker to answer right now. We're not going to use our verbal speech or our mouth words.” And the students would see truly just how difficult it was to navigate an AAC system and get this whole new understanding and respect. I'd read a book aloud to them, answer some questions using our a c, and then at the end we would talk about how that felt, anything you learned and how we really do need to be patient and allow for an a, e, C user a lot of time when generating message, but that they have so many words they want to say just like you. 
Lisa Archibald
Oh, that sounds hugely powerful.
Lindsay Sharpe
It's been pretty fun. 
Lisa Archibald
And how many devices do your department ask for that? 
Lindsay Sharpe
This is a great question. You know what I have been advocating and advocating, so we have sort of two different sets of devices. We're very lucky. Our IS department recently gifted us a bunch of new iPads, which was excellent. And so, we have this clinical loan bank. So, these are devices with a variety of speech generating apps, Proloquo2Go, TouchChat HD with WordPower, TD Snap Preloaded On – I think we're up to maybe 60, maybe between 50 and 60 devices and these that our S-LPs can sign out and loan to students to do this assessment process or while they wait for their own funding. Then I have the second bank of older iPads, they're my old ones and some iPad minis that have these same speech generating apps and those are a group of 20 and those are what I bring out to training events and to classrooms and my SLP team can sign those out as well. At any point they like to do these types of peer training or school training. 
Lisa Archibald
Yeah. Wow, that's amazing. Alright, and I'll give you a little prompt here and say, what about in the playground? 
Lindsay Sharpe
Oh yeah, in the playground. What do we do with our devices in the playground? We can't always bring them outside, especially in Winnipeg winters, it gets very, very cold here and very snowy and rain in the summer. So, I said we need a way in order to communicate when we don't have our devices, what does that look like on the playground? So, I advocated for a playground communication board. We got the first ones up several years ago.
So, I designed a core vocabulary board that has playground fringe. It was modelled after a Proloquo2Go type setup. And as a school division we have a licence through news to you for symbol sticks that we pay for annually. So, symbol sticks gave me the copyright permissions to create this board. So those are the symbols I used. And I talked with AAC users, I talked with S-LPs, psychologists, social workers, occupational therapists, parents, as many people as I could think of to really determine what vocabulary would go on these boards. 
What do we want to talk about on the playground? Then these boards were printed on very durable outdoor playground equipment type material. They're about three feet by four feet and then they were installed beside the playground structure so that when kids are running out and about, so no matter where they're running, they can point to a word and communicate when they're out on the playground. I created a QR code that goes right on this board as well, so that if community members, families, schools are curious, why is this board up here? They can scan it and it teaches them a little bit about what is AAC and what is modelling or aided language stimulation. So that's been really successful. It's been a great initiative and my hope is to get them on every single playground in our school division in the future. 
Lisa Archibald
And the impact has been growing, I guess as people have been using your link that the link has been found by lots of people now. Is that 
Lindsay Sharpe
Right? That's right. It's been very nice to see. Yes, as a link I can send you as well is just to our Louis Riel School Division website, which talks about the playground communication board. And I've been fortunate to have people reach out from all over the United States and Canada inquiring about my board and how I created it and how it came to be. So it's been nice to make those connections and really encourage other people to make their playgrounds more accessible for communication. 
Lisa Archibald
It just sounds so fantastic. Lindsey, let's move on then and come to caregivers. How are you in building capacity of caregivers? 
Lindsay Sharpe
Yeah, this has been a big piece as well at school speech language pathologists. We do find it's hard to connect with families. We are go, go, go and our therapy time is spent with students as it should be, but we really don't get that connection with caregivers the way maybe a private speech language pathologist might have that opportunity to do so.
So, I knew this was a need for AAC users and began initiating parent or caregiver training nights a few years ago. So, I would put these out divisionally, I would try to get the word spread as much as I could in terms of getting people to these nights. They were offered to the whole division.
So, any caregiver of an AAC user in our entire division was welcome to attend. I hosted three per year, so kind of spread them out throughout the school year and they were always offered in the evening for a few hours, like a 5-7 PM-type thing, and we would offer snacks and refreshments, and I started just with the basics of AAC and then at the next training I found I would get a lot more of the same families coming. 
So, we do a little bit of basics, but then we dive a little deeper into having families explore what do you need at home? What words could you model at home? What routines make the most sense for you? And families would say to me, well, it's not dinner time, that's chaos.
And I'd say, “that's okay, try to have your students' AAC device out. But if that is not the time where you feel you can be actively modelling, that's all right. Or I can give you a paper printout of the dinnertime foods from that student's speech generating app, and I can print that in laminate, you can have that out on the dinner table.”
So, it's accessible, but it's not feel as much of a feat to be doing that modelling. But then a family might say to me, oh, but we love reading books in the evening and maybe we could put some of my child's favourite books in their AAC and I'd say Perfect. 
And we would do that together. So, it was really neat to see the parents start to feel a bit more empowered. The groups were rather large. So, I did probably six or eight sessions over two or three years of those evenings and then we started drilling down to back down to schools again, which was neat.
So, I would team with the schools speech language pathologist and run a parent evening specifically for that school, especially schools where we found that did have a higher population of AAC users. We found families would feel a little more comfortable coming if they were coming to their own school and we would provide again meals. We recently did a summer kickoff night, which was so fun. So we combined two schools together, me and another S-LP, and did a night of AAC training, but all paired with summer words.
So, we brought all of the parents core vocabulary words, boards that had printed boards that had fringe for bubbles and playing in the sand and playing with water. And then we showed them videos that night of us using those boards in auction with children so they could really get an idea. And then we sent them home with shovels and buckets and sand toys and everybody got a flutter board that had a core vocabulary board taped and laminated on top of it so they could communicate even when they're in the water. 
Lisa Archibald
Oh my gosh, this all sounds so amazing. So how many people would come to a group like that? 
Lindsay Sharpe
So, the school community nights were usually about 20 to 30 people, and then the divisional ones anywhere from 40, 50, or so. And then each night and each time we'd have returning and new families and they were encouraged to bring any grandparents, respite parents or foster parents.
Everyone was welcome to come to these nights too, which was nice. Not just the immediate caregivers for that student. And I found school teams would often show up as well, which was really supportive.
They were under no obligation, but their student services teacher would show, or their classroom teacher would come as well to some of these nights, which was really nice. 
Lisa Archibald
I mean, imagine how hard it is sometimes to get, like you said, in touch with parents or get parents out and to have a group of 20 parents comes out seems phenomenal to me. It must be really reaching a need there. 
Lindsay Sharpe
I really hope it is. And that's what we want. That's our goal is just to make them feel like this is attainable, this is achievable, and we're here to support them. So even if we just get that connection, but we don't get a lot of time in that one singular night to maybe program a device or really help that parent that now they see us, they connect with their school S-LP, they connect with me, and then hopefully they reach out in the future as needed.
It's just really nice to make that connection, like you said, 
Lisa Archibald
And you must have a bit of funding set aside there that gets you things like buckets. And 
Lindsay Sharpe
We bit, but to be honest, schools just take that on themselves typically. So that individual school made the decision. They said, yeah, we have all of this need in our building. So, we as a school are going to set aside some of our individual budget to make sure these families can bring home some fun toys for summer. And specifically we focus on the schools in the lower socioeconomic areas so that we can really make an impact 
Lisa Archibald
There. And so, they took their paper, summer words home, and then they can add them to the device or they'll go back into school and the school will add them to the device. How does that piece work? 
Lindsay Sharpe
Yeah, the school S-LP can add them to the device. And I always reassure parents too, that when we make these really specific boards, especially like the paper ones, we want to make them for a specific activity that doesn't have to look exactly the same on your high-tech system. We put these together because we thought they're fun and they're great summer activities, but not every student we gave them to even likes sand or bubble. So, they were very much an example of what to do, but we reassured them. You don't have to have the same board on your high tech.
There is already words that say, “big, little, wet, dry, hot, cold, duck turtle.” You already have those on your system. And those are the types of words we've just sort of brought together for this activity. But we reassure teams and families that it's okay if you don't have all of the perfect words all of the time. Just open up one page. Maybe it's the water animals page folder on high tech AAC. Any app that I've used has that type of vocabulary. So even if you just open up your water animals, there you are, you're ready to play in the sun with a duck and a turtle and a fish if that is a toy that you happen to have.
So, it is important to also know it doesn't have to look the same, but our school SLPs are also really good at just doing the whole airdrop thing. Once we've created a folder or a topic page, then they can go out to their schools and airdrop that same folder to any student's by tech device that may want it. 
Lisa Archibald
Wow. Is there any way that we could have a look at that sample page? 
Lindsay Sharpe
Oh yeah, yeah, definitely. I'm sure I could send along the document that has the vocabulary board in it for sure. Yeah, flutter board's always a fun one too. I'm part of a summer camp that we run here in Manitoba as well, specifically for AAC users called Camp Yak. And so, I have seen this flutter board in action for many years, and it is so fun to see those kids in the water saying like Splash, splash on their flutter, pointing to that word on their flatter board. So yeah, it's pretty impactful. 
Lisa Archibald
Yes. Oh, I just love all of that, Lindsay, thanks for all the great work and thanks for telling us about it, that’s for sure. And do you know when people come from other schools, do you know which speech pathologist or you just made reference to a folder that you create? Do you say, we have this, somebody may have attended last week. You can find the materials we used in this folder. How do you make connections with the school 
Lindsay Sharpe
Speech? Yeah, that's a great question. So, we are all very connected all the time, which is I think so important. I never want to be, again, the gatekeeper or the holder of all the a EC knowledge or all of the training events. So, we have a lot of shared documents where we organise that type of information, which is nice. And I make sure a lot of the invitations even So if this is a bigger divisional parent night, I make sure all the invitations come through the school S-LP and the school team, and then that parent is RSVPing to that school S-LP. So, she knows, “oh, I know this parent and this parent is coming to Lindsay's session and can do it that way.” Or I can always contact that SLP after the fact and say, yeah, your parent from this school was hoping that you could support them in this way.
So maybe follow up with that. And another thing we've created as a team is just a shared Dropbox. So we all have access to the Dropbox, and anytime I create these type of things, either paper-based resources for AAC oh, I also put those on our shared teams file a lot. That's really important, but especially files from Proloquo2Go or TouchChat, those type of things. I import the files directly onto that shared Dropbox.
So, then an S-LP can just be at another school and say, “hey, I'll pull Lindsay's summer folder and I'll pull her movies folder and I'll pull her Winnipeg places folder and I'll put that directly onto my student's device.”
Lisa Archibald
Yeah. Wow. That all sounds super great. Well, we're coming up to the end here, Lindsay. Can you tell me what are some of the next steps you have for the kind of work you're describing now? 
Lindsay Sharpe
Yeah, I think we've worked so hard to build capacity, as we like to say, and I feel like we have really come a long way in terms of a division who really speaks AAC and gets it. So now that we're here, I want to push for this really appropriate intervention and programming. What's our next steps? How are we actually making sure our AAC users in schools are getting the appropriate goals written for them, the appropriate programming, right in their classroom setting? How are we making sure that they are meeting their goals, both academically and social, emotionally and physically, and all those other components, especially pertaining to literacy? So, our division has worked really hard for several years to align with the science of reading and to put into place structured literacy practises, especially screening tools that will do better at early identification of dyslexia, of literacy disorders and pieces like that. 
And our province has also recently now mandated in terms of its education department that all school divisions implement a literacy screener. But our AAC users, my non-speaking and minimally speaking, students are not represented in this process. They simply can't access the current tools and screeners that are out there in terms of best practise for literacy assessment and intervention. So, I'm working with our provincial clinical best practise group and others in the province to really make sure these students aren't left behind and that we get their voice into these screeners and these next steps. And I've had the privilege of having an AAC user, a high school student that I support come alongside me and present just recently to a large crowd of people in our school division on just her journey, her an AAC journey and how her literacy skills impact that as well. And then that can be a true barrier to just independent communication. So, I think people were really amazed in terms of hearing it straight from an AAC user, hearing that voice. We always talk about our neurodivergent lens, putting students first student led decision making, and I'm really hoping that continues to happen in terms of hearing from our AAC voices in our division. 
Lisa Archibald
Well, I'm really amazed, Lindsay, all that you're telling me. Wow. I'm glad to say that we've already planning a follow-up podcast on the intervention guides. I know people will already be saying they want to listen to that one too. Awesome. So, let's finish off Lindsay with what's one of your favourite outside of work activities and how do you ever find time to do it? 
Lindsay Sharpe
Yeah, this is a good question. Well, that's a great question. I have two young girls who are nine and six and my wonderful husband. So, you know what? Outside of work, we just like to go in the hot tub and have a relax and spend time at the lake. That is what I'm most looking forward to because we are just going to have some wonderful summer downtime pretty soon here, and that's just what fills my bucket. 
Lisa Archibald
Oh, that sounds great. And I hope you do enjoy all of that time. Lizzie, thank you very much for being on the podcast today. So enjoyed listening to you. Tell us about the work you're doing. 
Lindsay Sharpe
Thanks for having me. 
Lisa Archibald
Thank you for listening to the SAC Shining Lights, S-LP Schools podcast. You can find all podcasts, transcripts, and links to the episode resources on the SAC website That's at sac-oac.ca. If you'd to be a guest on the podcast or you'd like to suggest a guest, please email the host Lisa Archibald at larchiba@uwo.ca. That's L-A-R-C-H-I-B-A@uwo.ca. You can listen to our podcast on all of the major podcast servers. If you liked this episode, be sure to give it a thumbs up on your platform and share it through your social media and other channels.
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