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Lisa Archibald
Welcome to the SAC Shining Lights, SLP Schools podcast. I'm your host, Dr. Lisa Archibald from Western University. As you know, many speech language pathologists in Canada are employed in schools. Their job is to support children with communication disabilities in accessing the curriculum and achieving their academic and personal potential. It's a challenging job. So many schools, so many students, and not many SLPs across the country, SLPs are finding unique solutions to providing the best possible services to the students and school teams with whom they work. In this podcast, our guests describe their innovations in school-based speech language pathology. Thanks for listening as we shine a light on some brilliant projects. Well, hello and welcome to the SAC Shining Lights, SOP Schools podcast. And today I've got Olivia and Leo with me today. Olivia, would you please introduce yourself? 
Olivia Colosimo
Hello. Thank you for having us. My name is Olivia Colosimo, and I have been working as a speech and language pathologist with Thames Valley District School Board since graduating from Western in 2016. So currently I'm supporting school teams, students and families in Oxford County. 
Lisa Archibald
Great. And Leah, please. 
Leah Schwartzentruber
Hello, I'm Leah Schwartzentruber. I'm a speech-language pathologist with the Thames Valley District School Board as well, and I've been with the school board for over 10 years. And in my current role, I'm supporting two schools out in Oxford County at the moment. And I'm also on part-time special assignment to support literacy initiatives within our board. And Olivia and I are pretty lucky. We've been able to work together quite a bit to support a really wide range of initiatives within our system, including delivery of professional learning sessions, the development of tons of resources for both educators and classroom application as well as for our fellow SLPs, which has been a lot of fun. 
Lisa Archibald
Great. Oh wow. Well, we're looking forward to talking to some of that. So can one of you briefly describe your service delivery model there at your board? 
Olivia Colosimo
So currently we have around 50 SLPs and one audiologist in our department, and we provide support to 154 elementary schools and 30 secondary schools in tens Valley District School board. We provide support for many different areas of communication, including articulation, oral language, early language users, augmentative and alternative communication fluency and early literacy. And we support all of these areas through a tiered intervention model. So this really means that we are working with educators and school teams to support students in the classroom setting, providing consultation and collaboration around programming and instruction, developing and providing home programming, facilitating coaching and modelling to support those a c learners. And we can also provide some short term intensive direct intervention. 
Lisa Archibald
So, amongst all of that work, there must be a number of challenges in supporting a school board that's that large. And we're going to focus on one of your solutions today. But do you want to start by just telling me an area of practise that interested you and led you to your project? 
Leah Schwartzentruber
For me, it's been early literacy. I've been involved and on a combination of kind of part-time and full-time, special assignments over the last several years, really collaborating with our curriculum partners and other portfolios within our system to support literacy initiatives. And so it really kind of dig into talking about vocabulary and learning. All we can about vocabulary instruction really stemmed from a desire to compliment the resources that were being developed within our board to support educators in their delivery of explicit phonics instruction. And so we did dig into the research that's available to support explicit vocabulary instruction in elementary and share some of our expertise as speech language pathologists about oral language development and evidence-informed instructional practises to support the students on our caseload, but also within that tiered intervention model to really support instruction at that tier one level as well. 
Lisa Archibald
Yes, thanks. So when you were looking at your board really getting into explicit phonics instruction in a big way, what made you guys decide that vocabulary was going to be one of the things that you were focusing on? 
Olivia Colosimo
I mean, I think because we had developed so many resources for that word recognition side of the reading rope, we really wanted to compliment those resources with some supports for language comprehension as well in the classroom. 
Lisa Archibald
And the educators, were they identifying this as a need? 
Leah Schwartzentruber
I think all along, lots of the educators that I've worked with have always known how important it is for kids to learn all the important words and the critical pieces, but really digging into vocabulary as part of that bridge between I am reading and I'm getting the words here, but if I don't have that true deep rich understanding, my comprehension really is compromised. And so we know that children with better vocabulary knowledge have higher reading comprehension scores. And so it felt like a really meaningful way to meet our system where we're at, meet people where they were at, and respond to the questions that we were fielding about how to further enhance that comprehension outcome that we're hoping that students are achieving. 
Lisa Archibald
Nice. You were describing this deep dive into vocabulary and as a group of speech language anthropologists, how did you begin that? How did you make sure that you were equipped for that work? 
Speaker 2 (05:41):
Again, having some knowledge of language and vocabulary instruction from our educational background certainly supported that. We did a lot of reading and research into a couple of different texts to really support our understanding of vocabulary as clinicians. I found that vocabulary instruction was difficult for me, so it was a personal area of growth that I was interested in and we really wanted to make vocabulary instruction more concrete and more tangible for our educators because we know the value of building vocabulary knowledge in terms of reading comprehension. So I think that's kind of where we started. 
Lisa Archibald
Do you have a couple favourite books there, Olivia? 
Olivia Colosimo
Well, yeah, there are a few. We're currently diving into the Strive for five framework, so we'll talk about that I think a little bit later. The Reading Comprehension Blueprint by Nancy Hennessy, any others that I'm missing? 
Leah Schwartzentruber
Bringing Words to Life was one that we dug into quite a bit as well. Has some really, really nice information in there, really tangible pieces to kind of take with us. I think with the department are large, as large as ours, excuse me, it wasn't necessarily something we dug into as an entire department with 50 some odd of us sometimes it's really helpful for us to share our learning based on our different areas of interest. So there was a smaller group of us that did dig into this and through the development of some professional learning that we were able to offer, we were then able to share back with the department to continue to build our capacity and support our colleagues in that way. 
Lisa Archibald
Yeah, nice. Okay, nice. Then with this evidence in mind, you began to think about what tools might be helpful for your educators? Yeah. So do you want to talk about where you started with what you were developing? 
Leah Schwartzentruber
Yeah, sure. So we really wanted to take everything that we were learning and implement it in both of those ways that I mentioned as part of our direct intervention as well as to support that classroom instruction. And so through collaborations with educators, we have tried to focus on the use of those high-yield instructional routines that allow students to engage in word learning in really meaningful ways. So like Olivia mentioned, we consulted a whole bunch of different resources that we're highlighting best practises and the research that's currently available around that effective vocabulary instruction. And then we tried to see what might this look like through that tiered intervention model to support in all of those different ways that we are involved in student supports. So one of the key areas that we initially dug into was deciding which words to teach explicitly. And we've had some really insightful conversations. 
Like I said, educators know building that word knowledge is so important because so much of the content that we're hoping students leave each academic year with is built through oral language experiences. But there was sort of this seeming inquiry into how do I pick which words are going to benefit? Having that explicit instruction built into their classroom lessons. So exploring the concept of tiered vocabulary has been really beneficial and helping us as clinicians recognise it doesn't have to take a long time to introduce a new word. We just need a couple of minutes to really talk about the word and focus back into the book or conversation for that really meaningful and contextual use of that word. So choosing which words kind of feels a little bit like a chore or I thought I was just going to read a book and we were going to talk about these things, but now I am going to pre-read the book to really be intentional about what words to focus on. 
Trying to figure out that just right feel. We want to get really efficient teaching happening within our sessions and within our lessons in the classroom. And so focusing on those tier two words that kids aren't likely to pick up just in everyday conversations but that aren't too hard and kind of narrow in terms of their use. We want to have those words that are involved in academic learning across many subject areas. So thinking words like analyse and restrict and formulate that students, they're not going to just learn in passing, but they do need to have a good understanding and the ability to use them throughout their academic careers. 
Olivia Colosimo
Just to build on that, we took that learning and really wanted to support elementary educators. So with that in mind, we did develop a variety of templates and instructional routines and materials to facilitate their use of explicit vocabulary instruction in the classroom. So we're kind of going to take a deep dive into some of the templates that we've created. Alright, 
Lisa Archibald
Before we go there, can I just ask, just to follow up on a couple of the concepts that you raised there, high yield instructional routines. Can you just tell me about what you mean when you say that, Frank? 
Leah Schwartzentruber
Yeah, so an instructional routine that really helps kind of with that efficiency and gives us really good robust learning at the outcome. We don't need to spend 20 minutes digging into the meaning of a single word, but we want to have that really in-depth knowledge at the outset. So exploring the different elements of a word, whether that be Olivia's going to, I'm sure go through some of those templates that we were talking about, but digging into what is that child-friendly definition, making sure that it's something that is accessible to the student that we're working with or the students that we're supporting so that they have that kind of framework or semantic map and web that's being developed for them to attach that new learning and new knowledge to, and that they're most likely to be really able to jump in and use that new learning effectively right after that kind of short piece of instruction. 
Lisa Archibald
So, this high yield instructional routine is something that's sort of laid out in a regular pattern that educators can become very familiar with and quickly implement high evidence-based strategies in a familiar routine. Is that where we're trying to go 
Leah Schwartzentruber
With that work? Yeah, that's the idea. Yeah, exactly. And I think too, not just in that consistent routine and not step by step in that it needs to be rigid, but these are the pieces that we want to kind of follow along with. And I think it also allows students to engage in a little bit of that predictability so that they know, oh, this, oh, I know what's happening right now. This is an important word. I'm going to make sure that I'm paying really close attention because this is what we do when we're learning a new word that this person who's with me and supporting me really feels I need to know about, right? I'm going to need to be able to use it as we talk about the story or as we engage in the next science lesson or talk about the pyramids, all of these kinds of things. So I think routines really support both us as the adults making the plans and moving through something that becomes feeling familiar and that we know is going to be effective and it also supports our students.
Lisa Archibald
And then I think it's a bit related, then another phrase you use with this just right feel. So what did you mean by that? 
Leah Schwartzentruber
Yeah, I think it's finding that balance between the not too hard and the not too easy. We don't necessarily need to spend all kinds of time teaching words that are only going to be part of one specific unit of study that we don't ever really circle back to or that are only going to pertain. If you're heading into biology, then yes, you need a little bit of more understanding of that specific domain, but in terms of building that foundation, we need to find those words that we're not going to just make sense of through playing on the playground and chit-chatting on our walk to school and finding that really academic language that's going to be able to be, we're going to make use of that word analyse not only in math but also in science and also when we get to business courses and also, do you know what I mean? Those really practical, broad use words that are more complex than just our conversational speech. 
Lisa Archibald
And there's something that's tied to the efficiency piece, I think you were saying, so that the teaching is quick and effective so that we are not unpacking that word and for aeons such that we lose everybody in the classroom, everyone gets bored, but we can get to the book if we're doing something quick and efficient. Have I got that right? 
Olivia Colosimo
Yeah, that's exactly it. When we think about the school day, we really don't have that much time with students. And then when we think about those individual subject areas, we don't have a lot of the attention of students, so we need to really maximise the time that they're engaging with us and able to sit and learn and really participate in those interactions. And so with a routine, when educators become comfortable with that explicit instruction within the routine, they're more likely to engage in those incidental on purpose kind of learning situations when they encounter a tier two or just right word in the context of science or in the context of math. So it's not just their language block that they're thinking about this explicit instruction. We really wanted to make sure that this teaching was quite general in terms of it being able to be spread across multiple different subject areas. 
Lisa Archibald
Nice. Okay. So what did it look like when you decided this is what I need to help with, this is what I need to create? 
Olivia Colosimo
Yeah, this is the fun part. So about two summers ago, Lee and I and two of our other SLP colleagues put our minds together to think about how can we make this accessible to educators. Like I mentioned before, vocabulary is quite arbitrary, so it's really hard for educators to think about how do I teach vocabulary when there are so many words that we know and use. So we had developed a few templates for specific word instruction such as semantic feature analysis, rare model, which educators are quite familiar with because it's also being used in math semantic mapping and shades of meaning. So as a department, once we had created the templates, SLPs in our department really supported the implementation of specific word instruction strategies through that whole class instruction. And we tried this in something we are a lot less familiar with. So we worked with the science curriculum. So as part of that summer project two years ago, we combed through the science curriculum and identified those tier two or just right words, those multipurpose words that are embedded within the science curriculum for grades one through four. So this way educators in the primary years have quick and easy access to those high impact words in each science unit that may require that pre-teaching to maximise students' comprehension of this specific content area. 
Lisa Archibald
Olivia, can I just ask you, you have mentioned three things there, semantic feature analysis, semantic mapping, and shades of meaning. Are these three tools you're going to tell us about or are those all one? 
Olivia Colosimo
They're three different tools, and in addition we have get the fairer model as well. 
Lisa Archibald
Alright, so you had this and sorry, what was that last one? 
Olivia Colosimo
Prayer model. 
Lisa Archibald
Okay. All right, so we're going to hear about, oh boy, this is exciting. Okay, so we've got those high input words that you combed from the science curriculum. 
Olivia Colosimo
So, each unit had about eight to 10 I would say that educators could select based on their current instructional practice.
Lisa Archibald
Each unit from the curriculum had eight to 10. Yep. Okay. 
Olivia Colosimo
Yeah. So we picked those high impact or multipurpose words and then educators could then select based on their instruction in the classroom because some of the words may have been taught before. So we just wanted to make sure that there was some flexibility in that.
Lisa Archibald
Sure, and those multipurpose words that you're thinking of, words that are going to cross curriculum or units perhaps? 
Olivia Colosimo
Exactly. Yeah. So words like condensation, that was big one. So with the development and creation of these templates, we also had to try them out. So I have personally really enjoyed exploring these templates. I was in a grade two classroom while they were learning about that water cycle, and it's always really impressive to see what background knowledge students who are eight can bring to classroom discussions when they're offered a framework or structure to support them in what they can say. So we really use those templates as a guide to support conversation and really access their current knowledge and expand on it. 
Lisa Archibald
I like that you offered a framework of structure to support conversation. 
Olivia Colosimo
Yeah, absolutely. 
Lisa Archibald
Nice. Okay, so what would make a teacher say, I better do use my semantic feature analysis tool versus my semantic mapping tool? 
Olivia Colosimo
So semantic feature analysis really compares some items. So we're thinking about features within that class, I would say. So if we're talking about forest animals, we're going to compare a bear, an owl squirrel, and those will be on the horizontal access. And then on the vertical access we'll have descriptive features, so has a tail wings, walks on, four feet flies. So then we really get into the similarities and differences between se manically similar words. 
Lisa Archibald
And this is a tool like you're using your hands, which our listeners won't be able to see to create this idea of categories of the animals you've just given as examples across as you said, sort of a horizontal and then the different categories. Is this a visual that's being used with the students in the classroom that's being created and filled in by them? 
Olivia Colosimo
Yeah, it's quite simple. So when I use my hands, I'm just outlining a square because it's just that. So a teacher or an educator could simply just draw a square with two banners, like one at the top and one down the side, and then each item, so each animal in our example here would have a column, and then while you go down the column and talk about the descriptive features, you either put a check mark or an X to further describe that animal. And then you can start seeing trends as you move along that chart. So both a bear and a deer have four legs, whereas an owl and a blue jay have wings and they fly. So you can start building those webs in your mind to really build that deeper understanding of those words. 
Leah Schwartzentruber
I think we've seen fairly flexible use with the tool as well in that if it's really early days in terms of the exploration of a given topic, an educator might have that up on the screen and they might co-construct this grid of information that they're all exploring together. Or maybe they're beginning it on one day and as they learn about the next element of the unit of study, they can continually add and build information more like building sort of an anchor chart type situation. Whereas in other circumstances it can be used for an individual student to demonstrate their own learning or to not even to explore what needs further support is really what I'm trying to say. Right. Much how deep is our understanding of these concepts that we've been exploring in a session as part of a story, as part of a unit of study and as the adult supporting that child, where can we focus our next steps and instruction to really flesh that out for them? 
Lisa Archibald
Just before anchor chart, I know it's a bit of edgy speak there, what meaning?
Leah Schwartzentruber
Meaning just sort of having a poster in the classroom that everyone it can refer back to for that kind of baseline of knowledge that we're all acquiring together. Yeah, thanks. 
Olivia Colosimo
And just to expand on what Leah was saying, we've also seen educators use this as a type of informal or dynamic assessment. So, if students are unable to identify either the category or descriptive features of a certain topic that they have been discussing, they can easily see that on a semantic feature analysis as well and then take a deeper dive and do some more explicit teaching around that even at the whole group level.
Lisa Archibald
I guess in terms of who's offering information or at the individual level, is that what you were meaning? 
Olivia Colosimo
I think both would be, yeah, I have seen both. So when we try and have all students participate in that whole class instruction, we can do turn and talks with our peers and educators are quick to pick up on those students who are less likely to offer information or their opinion. So it's just like a quick note to say, oh, I need to go back to Johnny and see if he really understands the concept of a tale or whatever they're discussing. 
Lisa Archibald
For sure. If I'm an educator in saying, really, I'm going to have a number of concepts and I want to be able to compare them today, then I might go to your semantic feature tool. 
Olivia Colosimo
So the next one is a Frayer Model, which is – 
Lisa Archibald
Could you spell that Olivia, just so we know that word? 
Olivia Colosimo
Sure. It's F-R-A-Y-E-R. So, the Frayer Model is four squares. So if you're picturing just four squares on a page and we have our word in the centre, we're really exploring the depth of our understanding of this word through the four squares. So one square is a student friendly definition, so educators and students can co-construct a definition to support the word in the centre that you're exploring. And then in the top right hand corner, that square is facts and characteristics, really drawing knowledge of the vocabulary target word that we're discussing where they can either talk about what it's made of, what the function is, the location that you could find it really anything that they know and that they can pull information about. This word goes into that facts and characteristics. 
Lisa Archibald
So, we've got facts and characteristics. We're in the second square still, is that right? 
Olivia Colosimo
Yes. So that's the second square. Yeah, it's all in one. So we're really providing that student friendly definition, making sure they have that awareness of the word, and then we're drawing on background knowledge, pulling out the facts and characteristics. And then in the bottom two boxes we have examples of that word and then non-examples. So here we're comparing, okay, this is what we know about the word, these are true examples of that target word, and then here are non-examples, these are not what we're talking about here. So again, really capturing that depth of word knowledge in that four square Frayer Model. 
So that's when I want to dig deep on the single word or a concept. So usually used kind of after students have worked with a word potentially and really supporting that kind of deepening of our understanding and the definitional information that goes along with it. 
Lisa Archibald
And how long would it take, do you think, to do an activity like that? Thinking back to our just right and teaching efficiency.
Olivia Colosimo
I've done it in about five minutes. 
Lisa Archibald
Okay, all right. So can be quite efficient or I guess it could be quite in depth.
Leah Schwartzentruber
Yeah, I think it depends, right? How much exposure has the student had or have the class that you're supporting or co-teaching with how much exposure and experience do they have with a particular word that we are now trying to deepen their understanding? If it's still relatively surface level knowledge, it might be challenging for them to generate examples and non-examples or understand why something might be a non-example. Whereas if they've had lots of exploration and in-depth discussions in their classroom about a particular term that's part of their unit of study, then it might be a much quicker process really just to kind of capture all the knowledge that we have accumulated over our learning experience. 
Olivia Colosimo
And I've seen educators use this as a peer-to-peer activity. So after a unit of study has been explored, they'll place this fair model template on the desks of student groupings where they're seated and then they can explore the different concepts that they have been previously taught. And then again, educators can use that as a more informal assessment to see, okay, have they grasped this? Do we know this? Where can we use it in different contexts? So the tools are quite flexible and again, with some creativity I think they can be used in really meaningful ways. 
Lisa Archibald
And I ask you about timing for the semantic feature analysis, but does that, it can be five minutes, it could be longer apply for all the tools that we're talking about today? I think 
Leah Schwartzentruber
So, yeah, I would think that's a fair thing to say. Again, it depends on when you're introducing that sort of tool to explore the knowledge that's being that has already been taught or that is being currently taught. And how do we add this in? Again, like we talked about with semantic feature analysis, perhaps it's something that's used across time and we're adding a new, we're completing a semantic feature analysis for a new item in a matter of minutes. But building the whole grid of information we have about this collection of concepts or items or what have you might take place over time. 
Lisa Archibald
Okay. Yeah. Nice. Alright. I might need another kind of tool as an educator for a particular purpose. What else have we got? 
Olivia Colosimo
Do you want to tackle semantic mapping? 
Leah Schwartzentruber
Yeah, I can talk about semantic mapping. So I think this is something that many people are very familiar with in terms of having either built your own brainstorming web in the past, but it is something that I find is really versatile in terms of the age of students that we're able to use this with. So a semantic map, we have our key concept or our topic of conversation or thought or learning in the middle, and then we can kind of branch out and add a variety of different information. So you might imagine in a kindergarten classroom or supporting a group of kindergarten students, we're going to have a much simpler semantic web about a topic than we would if we were working with grade twos or threes. And so again, this one can be used as a large group, as a small group of students or in pairs. 
And again, of course could be used individually, although we limit the amount of conversation that can be supporting the construction of it. But really we're just creating a visual representation about the network of knowledge that we have about a given topic or subject. And so it's really helping students visually see the connections between words, which types of words are connected, what sort of information do they provide us with? And so many semantic webs in early years classrooms or with students who are in their early stages of language development might have more pictures on them or there might be more colour coding to do with them. This is something that tells me about what it looks like. This is something that tells me where I'm going to find it. And so helping them understand where to place that kind of information. If we have an apple in the middle of the web, we can put a branch to talk about where we might find that apple and we might have fridge, grocery store, fruit bowl, kitchen counter compost tree. We have all these different places. And so it's just really helping to broaden that network of knowledge, but providing that visual scaffold for students to really help them see those connections rather than just talking about those connections or possibilities out loud. 
Lisa Archibald
And are those branches set? 
Leah Schwartzentruber
Not necessarily. They can be predetermined by the adult who's facilitating the activity if there is certain kind of categories of knowledge about an item that we want to make sure are captured and we can kind of support that process. I've also used this in sessions with students where I've let them dictate the flow and the development of the web and then we've actually used dry erase marker to rearrange where we're categorising the information that's being shared so that we can visually see, I knew all these things, but actually these seven pieces of information are part of one chunk of information about this idea or this concept. And so there's been a lot of power in that student led flexibility of the task as well. But certainly if you're using it to guide bigger instructional topics, you might already have a framework in mind of the different types of information we want to make sure that we are able to speak to as we build this as a group. 
Lisa Archibald
Thinking back to the efficiency and the routine, I mean, have we got suggestions for educators about what those branches might be? Or is it just we're just give them a web and say think of what you can kind of thing? 
Leah Schwartzentruber
There's nothing really prescribed about it for educators or for our SLP colleagues really because it depends on who it is you're constructing it with. If you have some learners in one grade, two classroom or that are coming to work in a group or a session with us, there's not necessarily any kind of blanket statement we could say about the type of background knowledge they're bringing with them. So it really is open-ended to be able to meet students where they're at and help them to take that next step in their learning. 
Lisa Archibald
Sorry, just dig on this a little bit more because if I'm the educator and I'm working on the fly really quickly and I've got something with sticks and I have to come up, do I have a list that I can refer to that I might have, I got ideas about what I might put on those branches? I mean, how am I just figuring it out? I think 
Leah Schwartzentruber
You're just figuring it out depending on what you're hoping your kids are going to learn from that experience and from that discussion, where does a stick fit into this particular unit of study and what have we explored altogether that's going to fuel the discussion about sticks? 
Olivia Colosimo
And I think that goes really with the intentionality behind selecting a text or the start of why you're looking into a vocabulary term a bit further. So there is intentionality behind the activity. So just for example, I was in a kindergarten classroom last week and we were reading a book and it was an informative text about flowers and so I thought, okay, you know what? Let's do a semantic map to really see what knowledge they're currently bringing because the educator had wanted to explore some of the life cycle of a plant. That was one of her inquiries that she had in mind that a student had brought up, but she just wasn't sure where to start. And so we started with a book, a read aloud, and again it was about flowers and plants. So after we read the book, I started creating a semantic map and in my mind I was like, okay, they're going to give me maybe types of flowers because either their parents are gardeners or whatever and what they look like because it's likely that most of the children in this classroom have seen a flower before. 
And then I didn't really know where it would go from there. So I had a kind of guide and when you're starting a new activity, you do have to scaffold, especially for those four and five-year-olds, but it's shocking what they were able to come up with in that small activity. So they were able to share lots of knowledge about a plant. They came up with some assets of that lifecycle of a plant. One student told me about the ideal environment in which a seed should grow, how plants get energy from the sunlight. And so that sparked a conversation about photosynthesis and it's really interesting to see you having these really complex conversations about big concepts with foreign five-year-olds. So just within that one semantic map activity, the educator was able to pinpoint, okay, Johnny told me that he's really interested in plants. He brought a plant from home and he asked me, how does this grow now? And so now she can start developing that inquiry with her students to then explore that lifecycle of a plant a bit further. 
Lisa Archibald
So, thanks for that. And I'm still missing the visual here. So you're having this conversation and the kids say amazing things like you're describing and you are adding something to your map. So you are bringing a framework, you are saying, oh, that kind of goes over here with this one. What's happening? 
Olivia Colosimo
So I had the word flower in the centre of a piece of chart paper. As the students provided information, I would just draw a line out and write whatever they wrote. And if they were to give me items within the same category or within the same category, I would write them in the same section and then we could go back and talk about it. So if they gave me like, oh, a tulip is a flower and a hydrangea is a flower, I'd put those in one kind of corner on my map and then we'd talk about these are all types of flowers. So flour is that overarching term, but within that we have many different kinds. So then it just allows for further conversation. And again, you really have to kind of adjust your level of language to your audience. So again, in kindergarten we are using visual supports and luckily in many of our classrooms now we have access to technology. So we're easily able to pull up pictures and examples to really deepen knowledge for those students who might not have that same background knowledge that other students are bringing to the table. 
Lisa Archibald
So maybe initially you might be sort of putting clustering things that they're giving you that are you feel is some way related or at some point I suppose you might say to kids, does that go with something we already have here? And then you might help them to cluster it. That's 
Leah Schwartzentruber
Exactly what it has felt like for me. Yeah, I think in those with students who are requiring a little bit more support, it feels more like a think aloud for me where I'm narrating my thoughts. Oh yeah, the information you just gave me has to do with where I might find it or has to do with what it's made of. So I'm going to put that on our web over here. Really narrating that process of organising our thinking to help them create those different features or knowledge of what it is that I've given information about as it pertains to this concept. Whereas as students are requiring less and less support, they will often I find responses that say over their connected to the grocery store, could you also put an apple tree? Because that's another spot that we could find it. So once they have the idea of the way we're organising information and knowledge, they're better able to classify it or give more guidance to the person who's doing the recording based on what they know. 
Lisa Archibald
Okay, great. I'm getting it now. Olivia, you mentioned needing to scaffold children in that conversation, so can you just talk a little bit about what that looks like? 
Olivia Colosimo
Again, our goal really with whole class instruction is that every student has the opportunity to participate. And so if we know that certain student, if we call on a certain student and they don't offer an answer or they're unsure of a response, I might offer them a forced choice. So giving them a choice of two or I might embed the answer within the questions that they have some sort of model as to how they might respond. So just really, really adjusting our language to match the student and supporting them in being successful. 
Lisa Archibald
You also talked about I think it was Yulia who said the semantic mapping allows them to see how words are connected to other words. So that's a slightly different than when we were talking about the Frayer model one, which is more for deep diving into the concept, but this also sees these connections. So can you talk about that a little bit more? 
Leah Schwartzentruber
Yeah, sure. So I think the way we describe words is also connected to what we know about other words. We're using words to describe words. And so as we might build a semantic map for a particular concept, there might be something about it that is connected in multiple ways. So there might be something that affects the way that it affects what it looks like or how we would describe what it looks like. And that's also part of the parts. So kind of building that flexibility of language, not necessarily in terms of a word that means multiple things, but this word could be used to talk about the source of energy as well as the product of something that's using energy. How are these things we can classify into, if our web has four different branches and we're putting all of our information within these four sections, you might actually have a concept that gets added to your map that connects section one and section two. And so you can start to see how these pieces are interrelated, not just specifically staying in their own kind of compartments of knowledge or elements of a word. 
Lisa Archibald
And I like that I am thinking of your Apple example, so we could talk about it when we're talking about plants and we could talk about it when we're talking about food and we can see those kind of cross paths and this kind of way of introducing those multiple meanings. The multipurpose, I suppose. 
Leah Schwartzentruber
That's right, yeah. The flexibility of language, the science unit that explores the concept of energy. Well, when we add the word sun, we might put that under energy can come from light or is required to create light, and the sun also gives us light, but energy also produces and can provide heat and the sun also. So sun might be kind of branching between those two. In terms of building that well-rounded knowledge, the sun actually influences both pieces of this piece that is connected to energy. 
Lisa Archibald
And as you say, that key of flexibility of language, being explicit about observing that language can be like this and be exciting even because of it is a good engagement piece. 
Leah Schwartzentruber
Yeah, absolutely. I feel like that's one of the most natural ways to really facilitate and foster that word consciousness, sparking that interest in words and inciting that excitement in the students that we're supporting and working with 
Lisa Archibald
Word consciousness. What do you meaning there, Leah,about word consciousness? What's that concept for you?
Leah Schwartzentruber
Just that exactly as we've just said, kind of that intrigue and that interest in words and the way words work and how they can be combined so flexibly and in different ways to do different things. We can use it to be formal, we can use it to be informal. We can use it to play games and challenge our mind. So playing all those word games, people are into wordles still getting their streaks well into the hundreds at this point and things like that. But even just playing with young kids, it's the name game and it's all of those different things that really just kind of spark that interest in being aware of the power of words and the knowledge they can hold and the fun they can hold and the connection they can facilitate. 
Lisa Archibald
Yeah, that kind of meta stuff right around and just saying, yeah, let's have a think about words. Yeah, really interesting.  Okay. We still have one more to go. We still have Shades of Meaning, which is I'm waiting to hear about when might I be using that tool. 
Olivia Colosimo
So, Shades the Meaning is really about strengthening vocabulary and word choice. So it helps students make connections between words they know and new vocabulary that they're working to acquire. So the purpose of Shades of Meaning is really to help students understand and identify those subtle differences in meaning among related words. So when we think about students working with Shades of Meaning that involve a degree, so like cool, cold and frigid, they begin to understand that words can be similar in their literal meanings, but they also have differences in their implied meanings. So I really love this resource and I've seen educators become extremely creative with it as well. Some have added paint swatches to their classroom, so going from light to dark of a similar hue to really highlight the connections and contrast and meaning among those common synonyms. And I find students really are engaged in this process. Another example would be Hop Leap and Jump, and we can get that physical movement. So we're really embodying those words. We can ask our children to hop, we can ask them to jump and leap and see the subtle differences between those three words. So yeah, that's a fun one. What does that tool look like? So this is actually, we made it into a Google slide deck where we could give them four words and then they would then sort from the least intense to the most intense, 
For example. But then again, when I say, really, educators are taking this off the smart board, and they're coming up with those words just through their instruction and placing them around the room so that it really creates more interest in students' writing. So we're giving them words that they can select from that mean the similar meanings, but have different implied meanings, I guess, so that it just really adds depth and interest into their oral, but also their written expression. 
Lisa Archibald
And when do you think educators are selecting this tool? At what point are they saying, oh, this is now is the time for me to talk about this? 
Olivia Colosimo
I think if students are getting confused between two similar words, I think that would be a good time to really note those subtle differences. Again, with Jump and Hop, younger children might think that those are the same thing, whereas a hop is you're covering less distance than a jump. So I think you can explore it just based on what you're seeing. In terms of student knowledge, 
Lisa Archibald
I really like that the implied meaning differences, and even the fact that a lot of that will be known if you ask them to hop and jump, they'll probably do different things, but they may not be able to say in words what the differences are. So, I really like that focus.
Leah Schwartzentruber
I think support, reward, selection, excuse me. When we're looking to enhance the complexity of written output, that's when I see this kind of come up a little bit more because we don't write the way that we talk all the time. We certainly do in the beginning stages, but when we look at the formality of even language in children's picture books, it's a lot more advanced than just our conversational speech. So I think it comes up in conversations a lot for me when we see that pattern in writing of I like apples and I like this. And we're just trying to really stretch beyond, let's introduce a little bit more of a complex phrase here, but what can we say or how can we say it? Talking about painting that in thinking about writing for an audience, how do we tell our pen pal? Or how do we tell someone that we're writing to about an experience to help them create that visual in their mind and really give more information than just the basics? Yeah, more the diversity of word use, I guess, which as you say often comes up in writing, but also in talking and thinking as well. 
Lisa Archibald
Yeah. Yeah. Really nice. So you share these out to your educators and that's it. That's it. They all just go off and use it, or how are you supporting that information?
Leah Schwartzentruber
Yeah, I think sometimes that's the hard part is getting things actually moving, right? And so once all of this was created and pulled all together and had the final revisions and all the things that had to happen first, we uploaded them to a central SharePoint site that all of our teams have access to. And that way everything was kind of ready to go at anyone's fingertips if and when they were ready to be exploring a new element to support instruction or interventions. And so SLPs have also been able to provide a really wide variety of types of support, not only in how they're using them in their own sessions, but also to support educators as they wish to explore the information, the materials that have been created. So I mentioned earlier we have had the opportunity to facilitate some more professional learning sessions to explore the dynamic vocabulary instruction, but most often, I would say the support that we provide is kind of a simple consultation to discuss the logistics of a lesson. 
Where does explicit vocabulary instruction actually fit into what's already happening in our classrooms or in our sessions? What words do we want to be teaching? How do we go through that word selection process? Really talking through the logistics of how to elicit those intended responses and how can we scaffold what does this, this is what happens next. Okay, so how am I going to respond to that to really help that student acquire the knowledge that we're trying to really support and build and things like that. More of those brainstorming types of conversations. But Olivia made reference at other times.
We have had the opportunity to co-teach with educators, picking words out of the read alouds that they've already planned to use or have already started to use to introduce a particular routine or even participating in, like she said, those science lessons, right? Talking about different types of precipitation and really capturing the difference in the level of knowledge that students are able to demonstrate when that visual support or that scaffold or that sort of framework comes into play to really boost. Sometimes it's more that aha of like, I have this background knowledge. Oh, these are the pieces I could share so that you actually know what I know. And so helping them build those more robust responses as part of a specific subject based lesson has been a lot of fun. That's been one of my favourite parts is working through that co-teaching process with educators who have asked for some of that new knowledge and new learning and new ways to implement learning in their classroom. 
Lisa Archibald
And how do you think it's been received? What have you seen from educators? 
Olivia Colosimo
I think the most exciting part of this all is educators are now thinking about intentionally incorporating explicit vocabulary instruction and fostering that word consciousness in their classrooms. So not only is it in the front of their minds, they're also equipped with numerous resources that can support them in selecting words and incorporating that evidence-based instructional routine into their daily instruction. So that's been really exciting. And then walking through the hallways, we are seeing a routines being used, and I love that I just always poke my head in and listen in because again, educators are so good at what they do and they're creative, and it's really lovely to see students engage with these resources. 
Yeah, the other thing that we've noticed just as a department is that many students are entering kindergarten now with lower language skills than we have seen in past years. And so with these instructional routines and these frameworks, we're finding educators now have a way to meet students where they're at. So using those instructional routines dynamically and flexibly to really support students in taking their next step to advancing their vocabulary knowledge and ultimately their expressive language skills. So I've had a couple conversations with educators, and they have shared that they found the use of the semantic feature analysis to be very flexible. We spoke about this a bit earlier, using it dynamically in their informal assessments, and also to support those students who are those early language users in that they can use the routine with fewer elements included in the analysis. So like Leah said, you could review one item and really get that depth of knowledge there and then expand on it when that student is ready. So we're really being responsive to where students are at in their language development with these tools. 
Lisa Archibald
Nice. So I am sure our listeners would love to see tools like you're describing. I'll ask you to see if you can put some resources together to go along with your show, your podcast, and people could have a look for whatever links you might be able to share in this work, the vocabulary work. Have you got a next step that you're moving to? 
Leah Schwartzentruber
Yeah, we do, which is really exciting. Olivia kind of referred to it a little bit earlier, but we are really excited. We're going to continue our collaborations with multiple portfolios throughout the system as we move forward, supporting school teams and staff sharing our knowledge of both sides of that simple view. And as a department, we're actually going to be digging into a book study using the Strive for Five book by Sonya Cabell and Trisha Zucker. We are also going to be introducing that framework for supporting intentional conversations with young learners for our kindergarten teams at an upcoming professional learning day. And we really love the intentional focus on the different types of language that we use. We've referred to it a couple of times throughout our discussions today to just really thinking about the difference and the importance of both formal and informal language, the use of open-ended versus closed questions. 
What are we going to do to really elicit that type of response that's going to help keep that conversation going and allow for that vocabulary knowledge to continue to develop. So I think it's focused on oral language skills as a whole, but it is absolutely going to connect back to the work that we've already started to dig into with a focus on word learning strategies specifically. So we're very excited to be able to keep moving forward and supporting the learning of our department and the learning of the teams that we support to make sure that we're setting our students up for having really beautiful, strong oral language skills as best we can. 
Lisa Archibald
And what would be a piece of advice, if someone were going to get started on the kind of work you're describing today, what would you suggest they would to get going? 
Leah Schwartzentruber
I think the biggest thing for me is to just reach out, collaborate with others. Sometimes it's really excited to jump in and get going. And I think when we tap on each other, we really bring out the best in everyone's knowledge that they can bring to the table and the perspectives to make sure that anything that we're working to develop is functional and doable and practical and aligned with what we know are best practises in a variety of different circumstances. So that would be my advice. 
Lisa Archibald
All right. Well, let's finish up now, and thank you very much. I'm pleased to say that you'll both be back for another podcast talking about some other work that you're doing. So recommend that listeners have a look for that in episodes to come. Let's finish up with a top tip on how you last for the years that you've lasted in school, board, speech, language, pathology work. What keeps you at it? 
Leah Schwartzentruber
Yeah, I think being flexible is key. Things are ever changing, not just within the world of speech, language pathology, but also within the buildings that we support. And the critical piece is really, I think, taking the time to build relationships with school staff, students, and the families that we're supporting. 
Olivia Colosimo
Yeah, I think Leah put the nail in the coffin there with that. I think she had a great response, but also for personal development. There's learning constantly that we can be doing. This role is never stagnant, so continuously learning and growing and trying to implement that learning into our practise. So I think that's what's really exciting for me. Nothing really stays the same, and to me that's exciting. Everything evolves. Students you work with change, the needs change, and really just being responsive to what you're seeing in the schools has been fun for me. 
Lisa Archibald
Yeah. Yes. Well, the excitement and challenge, the welcome of the challenge is clear in as both of you talk about the work that you're doing. Yeah. Thank you very much for being on the podcast today. I've very much enjoyed talking with you, and thank you for sharing your work. 
Leah Schwartzentruber
Thank you so much for having us. 
Lisa Archibald
Thank you for listening to the SAC Shining Lights, S-LP Schools podcast. You can find all podcasts, transcripts, and links to the episode resources on the SAC website That's at sac-oac.ca. If you'd to be a guest on the podcast or you'd like to suggest a guest, please email the host Lisa Archibald at larchiba@uwo.ca. That's L-A-R-C-H-I-B-A@uwo.ca. You can listen to our podcast on all of the major podcast servers. If you liked this episode, be sure to give it a thumbs up on your platform and share it through your social media and other channels.

