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Lisa Archibald
Welcome to the SAC Shining Lights, S-LP Schools podcast. I'm your host, Dr. Lisa Archibald from Western University. As you know, many speech language pathologists in Canada are employed in schools. Their job is to support children with communication disabilities in accessing the curriculum and achieving their academic and personal potential. It's a challenging job, so many schools, so many students, and not many S-LPs across the country, SLPs are finding unique solutions to providing the best possible services to the students and school teams with whom they work. In this podcast, our guests describe their innovations in school-based speech language pathology. Thanks for listening as we shine a light on some brilliant projects. Hello and welcome to the SAC Shining Lights, SLP Schools podcast. I'm so pleased to have Chris and Donna here with me today. Would you please introduce yourselves?
Chris Matthews
Sure, I'll go first. My name is Chris Matthews and I am a full-Time speech language pathologist with the Thames Valley District School Board. And part of my position with TVDSB is that I have a specialized role to support students with complex communication needs. So, I am available to collaborate with the other SLPs in our department regarding students with complex communication needs that are on their caseload. And then I also support our department and system initiatives to provide professional development and create resources and develop materials as well.
Donna Moser
And I'm Donna Moser. I'm also a speech-language pathologist, full-time at TVDSB. So together. Chris and I make up what we call the complex communication team. So, when we talk about complex communication needs, we're talking about students who are either non-speaking or minimally speaking who may or may not have a diagnosis of intellectual disability or autism spectrum disorder or any other kind of diagnoses. So, some of them have physical disabilities, some of them have intellectual disabilities. Basically, it's those kids that are needing more augmentative alternative communication supports to communicate. And as Chris said, she also supports our S-LPs. So, my role in the past couple of years has been to support students in our self-contained high school developmental education classes. So, my students all have some kind of intellectual disability, but again, have a range of diagnoses. And I would say 80 to 85% of them are non-speaking. So, I do have a few that are having difficulty with clarification strategies and those kinds of things. But mainly it's to support ones that have no real consistent form of communication. And as Chris mentioned, we both provide professional development and support other S-LPs and develop resources in our board for students with complex communication needs.
Lisa Archibald
Well, that's very interesting. Just before we move on to my more general question, can you just tell me a little bit about the background and training that have made you the expert consultants that you are in these areas?
Chris Matthews
Well, we never say that we're experts because I feel anyway that we're continuously learning about complex communication and the needs of our students. And I just expressed an interest in it. And this specialized role became available. I think I've been doing it for, this is maybe my fifth year, and I do it. So I also carry a school caseload. And then the other 0.6 basically of my full-time position is dedicated towards complex communication. And it's evolved. I feel like we've been; initially our biggest push was to really develop the capacity within our department. And again, five years ago we were still learning about complex communication needs and what those students would need in classrooms to support their communication. So, it's evolved and now I feel like we've built more of the capacity within our department, and now it's evolved more into building capacity within the system. So, our role has evolved.
Donna Moser
And I think both Chris and I are seasoned S-LPs. So, I would say that my interest in this population has been since the beginning of my career. So, I've been working for over 30 years. The first half of my career was in children's treatment centres, so I worked very closely with occupational therapists and physiotherapists and really developed some skills in that and working with the autism spectrum population. So, shout out to Kids' Ability and five Counties Children's Centre for my previous roles. That's really taught me a lot about some of these populations. But yeah, I've always had an interest in augmentative communication in technology and those kinds of things. So, embracing the iPads has been great for our board, and that's certainly opened a lot of worlds for a lot of kids. So that's been a particular interest for me.
Lisa Archibald
Thank you. And I think we'll hear more about that as we go along. So let's start now with sort of a brief description of your work contexts, your service delivery models at your board, about your resources there.
Chris Matthews
In TBDSB – Thames Valley District School Board –we do have a tiered intervention model. So, we are able to provide a wide range of services. So, I'm speaking just from in general within our department, so we can provide a lot of in-class support consultation with school staff educators. We also can provide some and do provide some short-term direct intervention, home programming, collaboration with community partners. So, we're doing a wide range. The majority of what we're doing is tier one, so what's best for everyone. And that kind of looks like in class supports co-teaching classroom lessons with educators. So, we're a pretty big board. Actually, I found this little stat statistic out when I looked it up, but we're the fourth largest public school board in Ontario, and there's 131 elementary schools and 29 secondary schools for a total of 85,000 students. So, we have a really big board, and geographically we're really quite big too. And
Donna Moser
I think one of the bulls with increasing enrollment as opposed to declining enrollment. But we are also lucky to have quite a large department. Sorry Chris for interrupting you.
Chris Matthews
No, I was just going to say that we have – I think at full complement, we would have about 51 full-time equivalent positions. So unfortunately, right now we're understaffed. But I normally think that's where we're usually our staffing level is around that many SLPs.
Donna Moser
And I think with that large compliment, it has allowed us to do a lot more tier one and direct service, direct intervention, which a lot of school boards don't necessarily have that ability to do that. So we're really fortunate in that way. Just for another kind of layer. As I said, we do have growing involvement. We have many students whose home language is not English, and that's really changed over the past 10 years, I would say. Since I've been here 10 to 15 years, we've got a lot more influx of people from different cultures and languages. My support in the high schools is mainly consultative as I cover a wide variety, a wide range of them. But I do like to get in and do some direct interaction with the kids because I do like to demonstrate that. And communication is interaction. It's really necessary for these students with complex needs to have that relationship with them and build that support. So we do also collaborate with augmented communication services in attempts TVCC in London to support students to access those higher tech communication supports.
Lisa Archibald
That's your local children's centre that provides that support for augmentative services?
Donna Moser
Yeah, the expanded level clinic.
Chris Matthews
That's right. Yeah.
Lisa Archibald
All right. Well then with that picture, I think we're ready to think about what's a major challenge that you were recognizing and thinking about facing in your complex communication role?
Chris Matthews
We have seen, especially over the last two years, that a lot of the professional development that's being offered and provided to our educators in our general education classrooms really has been driven by the OHRC right to read report, so around literacy instruction and how to teach kids to read. But then we found that Donna and I found that our educators in the special education classrooms weren't necessarily included in that type of professional development. And so, they really weren't given that opportunity to learn about literacy instruction for our students with complex communication needs. And because those students are often in the special education classrooms in our school board. And I think another general challenge, as I already mentioned, is just trying to maintain our staffing compliment. Right now, it seems to be a challenge just generally, so that sometimes for us in our specialized role, we are getting pulled, we're getting pulled to cover other caseloads at schools. So that's just a general challenge. But I think when it came to literacy, we were thinking about, oh, the special education teachers weren't necessarily hearing the same message. And for us that was a concern.
Donna Moser
I think our other concern really has been, like Chris mentioned, the shortage of staff, but for me personally in the high schools, there's a lot of turnover of educators. It's just structured differently at the high school level where we might have one term an educator or one line or one period, and then it just feels like there's a constant reteaching about even how to support communication. And many of the high school teachers may not know much about literacy development because they have been trained in their roles as high school educators. And so we really wanted to step back and look at how kids learn to read and how our students in high school might be at an emergent literacy stage. And so we need to help them learn to read in the same way as we're helping some of our primary students learn to read. So that was a big push for us, I guess, in terms of challenges.
Lisa Archibald
Alright. So then how did you get started with that challenge? How did you begin addressing it?
Donna Moser
I might start this one, Chris. 
Chris Matthews
Yeah, you can go right ahead.
Donna Moser
It's been a journey for sure, and as Chris mentioned, our department has been finding out about the science of reading and how students learn to read. And we were learning all about that. But at the same time, we attended some online conferences with Karen Erickson. And so that led us to the book by Karen Erickson and David Copenhaver, Comprehensive Literacy for All. And around the same time, we'd also discovered a podcast called Loma, which is Land of Milk and Honey, and she was doing a literacy series. So, this podcast I just found it was so easy to listen to. It was kind of during the time of covid. So, we had a lot of walking outside trying to get some sunshine. And then just listening to that podcast was really rethinking the literacy approach. So, we started with that and we started with our own education, Chris and I, and then kind of branched out into a study group, a book study group for our department. Then we kept learning through dynamic learning maps and Tar Hill Shared Reader and online modules and just figuring out how we could implement some of these literacy strategies and then starting to collaborate more with our literacy counterparts. And maybe, Chris, you want to talk about that, right?
Chris Matthews
Yeah, and then we kind of went, aha, these learning journeys are connected. All children need to develop from what we had been learning ourselves, that we were finding out that all children really need to learn the same skills to develop literacy. So, then we started questioning why were our students with these complex needs? Why were they doing things like tracing and matching and learning sight words when we know that children don't learn to read that way? We know it now through the science of reading and what we've learned and what we've been reading about. So that's why then we started to shift our focus a little bit more from our own learning to support the system and to educate and support others. So, then we were really fortunate because we had a manager, managers, I guess, who were strong advocates for literacy. And our department in general has been very involved in this literacy journey within our board.
Donna Moser
And the board has really, and the board has really embraced that. Our board has, we were working on that Ontario Human Rights Commission before it even came out kind of thing. So I think that there has been that shift of literacy, and Chris and I have really tried to say, we still need to do this with our students who have intellectual disabilities or who are non-speaking. And that's been a real challenge, I would say, is because we want to always presume potential. And even that part has been a bit of a challenge because many people think students who can't speak can't learn to read.
Lisa Archibald
So, you mentioned, I'm interested in the literacy strategies you were describing and your comment, Chris, that the strategies are the same, but in some ways, we'll have to be thinking about the approach to teaching in a somewhat different way with these complex kids. Can you talk a little bit more about how you were able to get the information to these kids?
Chris Matthews
Well, we really did focus on the strategies that were shared in the comprehensive literacy for all books. That was really our bible or our textbook I think I would say. And the book does talk about making sure that there's asking for questions to kind of determine whether the student is an emergent literacy learner. And so, one of the questions is, do they have a communication system? So that has been a big challenge because a lot of the time our students who are non-speaking or minimally speaking don't have a reliable communication system. So that's also been part of this journey and this role is to try and support some of that universal use across our board of we've developed a core communication board and some other communication resources that we try to support universally across the board. So that's been a big push. Donna, I'm sure, and you can expand on the other questions.
Donna Moser
Well, I think that, yeah, it's determining between those emergent literacy learners and conventional literacy learners. And I think a lot of the so-called literacy strategies that people think about are often the ones that are used with conventional literacy learners. So, we've really been trying to push for our educators to think about emergent literacy strategies. So, things like shared reading, which is different from the educator definition of shared reading, predictable chart writing, knowing letters and sounds, thinking about the sound in your head. That's been a really big push of ours that students who can't speak the sound can still think about the sound or letter in their head trying to get some independent writing, independent reading, just getting literacy into the classes has really been a big push. So yes, I would say there are some differences in terms of getting to some of the other strategies, but we're finding that we really need to educate the educators and ourselves about the fact that we need to get these kids, we need to do different things when they're emergent and tracing letters is not helping matching the letters of their name is not helping. It's not teaching them about literacy, it's not teaching them to read simulated text is another thing that has come up before, and that's not teaching them to read.
We need to use words to teach them to read. So we're really trying to focus on that, learning the letters and the sounds, but we're trying to use the same strategies that maybe other primary classes are using, like the sound walls, being aware of how the sound is made, where it's made, connecting the sound to the letter that orthographic mapping, those kind of strategies are what we're trying to get into some of the specialized classes and really it's going to take them longer, but we still want to teach those skills. So we still want to teach orthographic mapping. We still want to teach why literacy is important. We want to have them understand that expressing yourself in writing is important. So even using alternative pencils or whatever you write, not copying, I find that there's a lot of IEP goals maybe that work on copying words or copying letters. And I'm like, that's not teaching them to write their own thoughts. So we're really trying to shift that focus
Chris Matthews
I also think that we've been, part of our message has been that if we can support the literacy skills of these students who are non-speaking or minimally speaking, then that opens communication to them. If they can spell or if they have those literacy skills, then that's going to support them with their augmentative communication because they can write and they can say anything that they want with writing.
And we're big believers in robust communication systems. So, we want everybody to have access to all the letters of the alphabet. We want everyone to be able to say whatever they want, wherever they want, however they want and to they want. So, we're looking at that snug, that spontaneous, novel utterance generation. That's our goal for all our non-speaking or minimally speaking students. And as Chris said, literacy really opens the door for that.
Lisa Archibald
I just love that what you just said: that snug right, spontaneous novel,
Donna Moser
It's not a term that I coin. It comes from somebody else, the Utterance generation, and that literacies can be a doorway for that.
Lisa Archibald
Yeah, really nice. A couple concepts that I just want to revisit just for you to talk about a little bit more. So, let's come to presume competence and how you've been able to change the thinking you said, in your own minds and in others to bring this literacy in the doorway in these classrooms. Do you want to speak to that just a little bit more?
Donna Moser
I think we talk about presumed potential, right? So, we don't want to assume that they can read, but we want to assume that they have the potential to read and that we aren't ruling anything out. So just the idea that all students have the right to read and that includes our students has been something that we've emphasized. So, I think that has mean it's a journey. We're still working, we're still trying to get that message across. And it's a mind shift for communication also, right? Because constantly faced with, that's too many symbols, that's too small. That's too abstract. They need photos, not pictures. And we often use the analogy of how many students can find the YouTube app on their mom's phone. And so, they can scroll through and find that YouTube app, then they can understand what symbols are and letters and words are symbols. So, we've often tried to bridge the gap with that, that they do understand some symbols when they're meaningful and important. And we also try to make it very contextual. So, trying to get activities that aren't just filling out worksheets or rote learning, but trying to make it meaningful. So, figuring out how they can sign up for things or sign into the classroom, that's a way of getting them to use their name, not just let's practice using your name for the purpose of practicing using your name. So, trying to make it very contextual for them.
Lisa Archibald
And that's making me think of Donna. You said you are in the high school and in terms of content and for the age group that you're servicing, but teaching emerging readers, how are you working that into the work you're doing?
Donna Moser
Well, it's a challenge because again, a lot of people still have the mindset of what they think primary education is. So, there's a lot of days of the week and months of the year and let's do the calendar. And so, I've been trying to really say, let's kind of shift that morning meeting time to again, more functional. If you're going to do weather, then let's talk about how you might need to dress for that. Trying to get some more relationship-based activities into that time. So, things like, so that gives them an opportunity to use their communication systems or to participate. And again, the other thing that we've really been trying to push is the use of Tar Hill reader because it has sometimes simple books that are more age respectful in terms of the pictures that are used or a lot of our students' interests are at a primary level, but some of them are not.
Right. And again, it's that presuming potential and it's like how you know that they like the wheels on the bus song if you've never exposed them to Drake or Lady Gaga or something like that. We want to keep exposing them to other things and not get kind of stuck. But again, we also want to use their interests. So, I have a high school student that's really interested in Thomas the train, so I'm going to use that and add some of those things to try to get him communicating about what he likes or doesn't like or using concepts big and small or grumpy and angry and those kinds of things using their special interests. So, I think it is that balance between using their interests but also trying to incorporate more age respectful activities.
Lisa Archibald
I'm going to bring you back to when you mentioned shared reading, and that's different from what it might look like. Can you give me a picture of what you're talking about there when you were referring to shared reading?
Chris Matthews
I'll start, I think. So, it's more of a focus on the communication between the student and the communication partner. So, it really, they need to have some type of augmentative communication system if they're non-speaking or minimally speaking, and it's really just language facilitation strategies and modelling. So, providing students with that wait time while we're reading the book. And usually, we were choosing recommended books that have limited text. And again, we do go back to some of those Tar Hale reader books because they seem to sort of fit that bill. And we can choose ones that maybe are geared to the student's interest, but using the acronym that's often used to help with shared reading is “car”. So, the communication partner would comment using the student's communication system about something that is on the page. Help me out, Donna.
Donna Moser
“A” is Ask for Participation.
Chris Matthews
And so, it's not “ask a question” because often we find that educators when they're reading a book with a student that it's a lot of, “where's the ball? What colour is it? Do you like dogs?” It's very one-sided. And those short yes, no type of questions. It's more about asking for participation and not necessarily asking a direct yes/no question.
Lisa Archibald
Look like, Donna, just before you go on, what would ask for participation look like?
Donna Moser
So, if you're reading a book and your comment is like, wow, that's a really big elephant, and so you're just kind of going to wait and expect a response or use an open-ended question, so I wonder what you think or how about that, or those kinds of things. So, it's really about the interaction. So, the shared part of shared reading is the interaction between the two people and talking about the book and understanding that words have some meaning, have some engagement. Whereas I think people, when they do reading with students, tend to read all the words that are on the page. And it's very like you sit and listen, I'm going to read the book, and that's not what we want for these kids because you lose them. I've had educators that have read very complex books with lots of words, but I don't know how much the student is really engaged with that.
Lisa Archibald
Chris, let's come back again. Finish off our car acronym.
Chris Matthews
“R”, I believe it's “respond”, right, Donna? So, respond. So, then the communication partner responds in some way to whatever the student is saying or maybe that they're showing facial expression, they're showing excitement, and then trying to also use their communication system while you're responding. So like, oh, you like that or you're smiling, that means you want to go to the next page. So yeah, so the “R” is “respond”. That's an acronym that we see. We we've saw in the comprehensive Literacy for All book, but it's also in a lot of online modules around shared reading. So like Donna mentioned, I think, and Project Core are some of the online
Donna Moser
Module. Yeah, there's some other acronyms too, like “air” – which is “ask for” – I think it's the same kind of thing. So, it's kind of about responding to what they say to validate their interaction, so repeating what they said or did and then adding a little bit more. So, we tried to explain it too that if you do have a student who is interacting and participating, you just go from the C to the R, so you don't have to ask if they're already engaging and participating with you. So
Lisa Archibald
Chris, you described there a key step I think, and just ask you to talk a little bit more about that. And that was that the commenter educator in that example might be using the child's communication system.
Chris Matthews
Sure, yeah, that's huge. One of the main strategies to support a student using augmentative communication is aided language stimulation or modelling basically. So we're using the same language that we would expect them to use, so we're using the language and the symbols that are within their communication system to talk with them. So that's a big part. And often I find that it's challenging for a lot of educators to do the modelling piece just within the everyday going on in a classroom, but that shared reading really gives that focus and gives some structure for the educators to be able to, oh yeah, this is what I should be doing or can be doing and modelling when we're reading a book together, and in some of the professional learning sessions that Donna and I have had the privilege of doing with some of our educators, we let them practise shared reading. And we often say too, pick your book and then put sticky notes with some of your comments in the book so that you can remember when you're doing shared reading with a student, you can remember what some of those things were that you were going to say, because sometimes it's hard to think of things to say to comment on the spot then. So they have that kind of prompt to help them when they're doing shared reading with the students.
Donna Moser
But I think that that aided language stimulation or that modelling is a really important concept to demonstrate and show educators. And as Chris said, it's easier to do within the context of a more structured activity, but it's also getting them used to doing that without not saying, show me on your talker or which one is it? Or point to that picture. Just doing it yourself and doing that modelling and getting used to the communication system. It's like another language for our students and we can't keep talking to them in English and expecting them to use symbols. We have to use symbols in order for them to use symbols. So that aided language input is really important. And I think we've often suggested the idea of modelling without expectation, so don't expect them to even use it at all, but you use it. And then that's kind of been a little bit of an out, I think for educators too, because it takes the pressure off.
So, it's kind of like if you just model it, and it might take a long time. I had one group of educators when we first introduced our core vocabulary boards and they embraced it and they modelled and modelled a model, and it was like September to December, and they kept on modelling, and then finally the students started to point to symbols and show it back. But they hung in there for months without getting much back from students. And kudos to them because then they said, I get it now. I get that it takes a lot of modelling for this to happen.
Lisa Archibald
Yes. I was going to ask again about the core boards. Chris, you mentioned you have some, and I was thinking in that training that you were doing with teachers, are they all working on that, a similar board that they're then trying to implement with their different students perhaps?
Chris Matthews
Usually, yeah. Usually, we try to support that. I mean, we also have access to an augmentative communication app called Go Talk Now. And the way mostly Donna has done the programming for it, but we have set it up to look similar to our paper-based communication board so that if the student has access to that augmentative communication on an iPad that it can look the same and they can model the same. But there's a variety. There are some students who are using different systems in our board, and that presents challenges too, but it's the strategies that stay the same, the modelling stays, that's the same regardless of which system they're using.
Donna Moser
But that is one thing that we have tried to implement across our board is when students don't have anything or when they're in these sorts of really early stages, we are trying to use a consistent core vocabulary board and core vocabulary symbols. So, we've developed some materials around that. We have a poster-size board, we have some boards on playgrounds that are outdoors. We have a core plus fringe communication book. Again, all the same symbols in the same location with the idea that it is easier for everyone in the school. We've got some hanging up in hallways or in the gym or in the office, so everyone in the school can get used to modelling, and it's easier to do that when the pictures are in the same location because of that motor planning. As Chris indicated, once they have their own personal communication system, we would definitely model on their device or a paper printout of their device.
So, we're not trying to shift them to use ours. But at the same time, it has been a lot easier, I think, to implement some of these strategies when you're not trying to find a location on this board that somebody introduced. And then augmentative introduced this board, and then some other teacher found their own board and used this board, and it just became a bit more of a challenge. So we did really try hard to implement some universal, and also thinking about them as universal supports, these are great for our multi-language learners. They can use those picture symbols and they can have a way of communicating when they're still learning English too. So we're trying to frame it from that perspective that again, necessary for some good for all. So trying to implement that.
Lisa Archibald
All right, we're coming close to the end now. Let's come back to the focus on literacy. Maybe a picture of what that looks like, a literacy lesson with one of your complex needs students, maybe even a story of success, what you've seen, what you've observed.
Chris Matthews
It's still a challenge. We're working through it. It's still the journey, but we have started to see some sound walls. So, building phonics skills and sound letter correspondence skills. They're starting to show up in some of our developmental education classrooms. Those teachers are wanting more, right? They're wanting to know how to support their students. I think Donna has also and
Speaker 3 (37:25):
Predictable chart shared reading. Predictable chart writing. I'm actually going to be doing a lesson tomorrow to work with a high school educator who wants to increase the writing for his students. And so, we're going to do a predictable chart writing lesson where we have sort of a sentence stem, and then every student gets to add their own piece. And then there's various things that you can do throughout the week with that. So, cutting up the words, putting them back into the sentence, highlighting some of the literacy conventions. So, we are seeing some of that. I think that another big piece that we're seeing is that educators are actually starting to incorporate more of this into their daily tasks and maybe even to get some assessment things happening. So again, like knowing letters and sounds like how many of those do they actually know? So, we are seeing some of that happen. I would say the predictable chart writing and shared reading are starting to come for some of those emergent readings and writers. And what's the
Lisa Archibald
Chart piece to that predictable chart writing.
Donna Moser
Predictable chart writing is a strategy that if you go to the DLM modules or the Tarheel Shared Reader modules, or we've done a few little mini modules for educators. So, it's a strategy of increasing awareness, kind of why writing is important and how words have meaning and how they go together in a sentence. And so, you start by creating a chart, and then there's kind of a five day process. So, you review the chart, you cut up the chart, you put the chart back together, and you act out the chart. So, everybody knows that this word goes at the beginning. It has a capital and those kinds of things. So, it's quite a laid-out strategy. There's plenty of resources to find out about that.
Lisa Archibald
Lovely. Well, what's the next challenge in that journey that you're taking now?
Chris Matthews
I think we're still trying to advocate. We are trying to advocate for the training to keep happening for our educators and for them to have access to classroom resources. So, things like decodable books and trying to expand classroom libraries and what's available in some of our developmental education classrooms and just trying to keep our own momentum is always a challenge because obviously there's other things pulling us away from this role. But I
Donna Moser
Think and emphasizing that robust communication system, that's really been a bit of more of a focus this year of getting away from just wants and needs to trying to expand the idea that communication is more about getting what you want more than getting what you want. That we want to be able to express our opinions and comment on things and ask questions and tell how we're feeling and all those things. So, getting that robust communication system is an ongoing challenge.
Lisa Archibald
And if someone out there was going to start a journey like this, we have a piece of advice about where they might start. What's an important place to get going?
Chris Matthews
I personally think it's really important for people to start with their own learning and really be knowledgeable and try to gather the knowledge and then try to gather a group of people that can support you and go as a group. You're stronger with the group than you are just by yourself. I don't know if Donna has,
Donna Moser
We really enjoyed our little speech colleague group where we made little book snaps. So the book, reviewing the book is always a challenge, but we were just kind of pick something that resonates with you and then make a little, we use Google Slides, I think, and everybody made a slide about a quote that was important to them, and it was really interesting to see what other people were gaining from it. I highly recommend podcasts because we're in our cars, we're driving, and it's just a nice way to get a little snippet without having to attend a whole hour long. But if you're just listening, you're like, oh, okay. I've listened to some of the Loma Podcast ones two or three times, and every time I'm like, oh, yeah, it just reminds me. Or I get another little hint or that kind of thing. So take advantage of the time when you're driving anyway, and have a little listen to some of those strategies.
Lisa Archibald
Well, that's a good tip, and pulling away that in my car, it makes us remember that there's so much to do at work. But what's something, just to finish up today, what's something that's one of your favourite things to do outside of work?
Chris Matthews
I like to camp. I like going camping, so mostly in the summer, but sometimes we do winter camping, my husband and I in Yurts, so we're collecting stickers from the provincial parks that we like to go to, so
Lisa Archibald
Oh, very cool. We'll pick them all. Yeah, yeah, yeah. Very cool. Donna.
Donna Moser
I like to hike and read and repurpose things, although some people call that one of my friends calls me an organized hoarder, but because I like to keep things with the idea that I might use them for something else, a lot of time is spent spoiling my dog, Molly. So, she's a big part of my life and also a part of our department life because made her way into some videos on our website. She's a star, she's a star. Some of our videos that we made during Covid and one of our adapted books is called Molly Wants More. So, it's the core word more. But yeah, she's definitely spoiled.
Lisa Archibald
Wow. Well, that's all fantastic. Donna and Chris, I want to thank you so very much for joining us on the podcast today and telling us about your work. I've really enjoyed hearing about it.
Chris Matthews
Thank you. Our pleasure.
Donna Moser
Thank you for having us.
Lisa Archibald
Thank you for listening to the SAC Shining Lights, S-LP Schools podcast. You can find all podcasts, transcripts, and links to the episode resources on the SAC website. That's at sac-oac.ca. If you'd like to be a guest on the podcast or you'd like to suggest a guest, please email the host Lisa Archibald at larchiba@uwo.ca
You can listen to our podcast on all of the major podcast servers. If you liked this episode, be sure to give it a thumbs up on your platform and share it through your social media and other channels.
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